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Assessments
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The following assessment is designed to assist the inclusive leadership team to determine the degree of inclusiveness in 
the school and set a baseline for future work. Individual members of the team should take the assessment separately then 
combine the results. The compilation of the perspectives of different individuals will result in a more accurate report or will 
highlight perspective variations.

Please read the following questions and select the options that apply to your school. You can select more than one option 
per question, as applicable. If you do not select any option, it is equal to selecting ‘none,’ ‘no one,’ ‘not evident’ (in other 
words, no score for that particular question). 

Please note that three academic categories of students are referenced in the assessment:  
1) Advanced, 2) General and 3) Special Education. While individual students might fall into more than one of these 
categories for different classes, please respond regarding each category as a whole for the purpose of this assessment.  

Also, please note that ‘special education students’ and ‘students with intellectual disabilities’ have been used 
interchangeably in this assessment.

Characteristics of Socially Inclusive Schools (CSIS) 
Assessment: Leadership Team

Principal/Assistant Principal

Guidance Counselor/Social Worker

Teacher

Other School Staff

Student

Parent

Other (specify)______________________

Name:

School Name:

E-mail: 

 
                 Role:
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GUIDELINES FOR SCORING

1. When you select a particular option for a question, it is 
equivalent to one point. Based on this criterion, record the 
score for each question at the end of the question.

2. Please note that questions 1 and 2 are organized slightly 
differently than the other questions. However, the scoring 
criterion is the same. Whether the question is in matrix 
format or a simple multiple choice format, record “1” 
point for each option that is evident in your school. If an 
identified option is not evident in your school, leave the cell 
blank. 

For example, in Question 1, if students in ‘advanced’, 
‘general’ and ‘special’ education influence or are involved 
with school communications (e.g., announcements, 
newspaper), record a “1” in each cell in that row. If only 
students in one or two of those categories are involved, 
record a “1” in the appropriate column. If no students are 
involved, leave all cells blank.  

At the end, sum each column then combine the three 
column scores to get the score for the question. 
For the rest of the questions (all multiple choice), record a 
“1” beside each option that is evident in your school. If that 
option is not evident, leave it blank. Sum the responses for 
each question and record that answer in the place provided.

3. At the end of each domain (e.g., ‘youth leadership’), 
calculate the score for the domain by adding scores for all 
the questions in that particular domain (e.g., Q1 to Q5 for 
‘youth leadership’, Q6 to Q9 for ‘creating and sustaining 
relationships’, and so on). 

4. When the entire assessment is complete, please input 
the score for each domain on the first scoring sheet 
(‘scoring sheet for individual response’) provided at the end 
and determine in which category you belong by referring 
to the second column (‘score ranges by level’) in the scoring 
sheet. Please note that there are four levels: limited, 
emerging, inclusive and fully accomplished.  The ranges for 
these levels are not uniform across the domains. 

5. To compute the total score, simply add all the scores 
from the third column (‘your domain score’).  Again, the 
level for total score can be determined by referring to the 
second column (‘score ranges by level’).

6. To obtain the scores for the school, please use the 
second scoring sheet (‘scoring sheet for the school’). For 
this, calculate the average score from all the individual 
responses (leadership team), and input in the ‘school’s 
domain score.’ Then, find out the categories for each 
domain for the school by referring to second column (‘score 
ranges by level’) in the scoring sheet. The school’s total 
score and level can be determined by following similar step 
as Q5 above. 
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I. YOUTH LEADERSHIP
Q1. Which students, if any, influence school decisions, and how are they involved?

Advanced  
Education

General 
Education

Special 
Education

Communications (e.g., school newspaper,  
announcements)

Student government

Surveys

Class discussions

Events/assemblies (i.e., leading/ determining 
focus, not just attending)

Youth leadership club

Principal Advisory Committee

Other (specify)

Score (for each column)

Score for the question (total of all three  
columns):

 

Q2. In what ways are students of different abilities involved in improving the 
inclusiveness of the school?

Advanced  
Education

General 
Education

Special 
Education

Decisions about class scheduling

Development of inclusive events

Creation of communications supporting inclusion 
(e.g., posters, newspaper articles, bulletin board 
displays)

Participation in inclusive clubs or sports

Other (specify)

Score (for each column)

Score for the question (total of all three  
columns): 
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Q3. Which students serve as youth leaders in school (e.g., through sports 
teams, classroom discussions, service opportunities)?

___ Advanced education students 
___ General education students 
___ Special education students
 
Score: ______ 

Q4. Which students, if any, receive instruction in social-emotional skills (e.g., 
decision making, collaboration, self-management, conflict resolution)?

___Advanced education students 
___General education students 
___Special education students

Score: ______

Q5. In what social-emotional learning (SEL) areas, if any, do students receive 
instruction?

___Decision making
___Conflict Resolution
___Communication
___Ethics
___Emotion Regulation/Self-management
___Empathy

Score: ______

 
 

Total Score for Youth Leadership (Q1 to 5) :
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Q6. Where do students with intellectual disabilities interact with students 
without intellectual disabilities?
___Hallways
___Cafeteria
___Library/Media Center
___Enrichment classes (e.g., gym, art, music)
___Core academic classes
___Sports
___Extracurricular clubs/service-learning opportunities

Score: ______

Q7. Which members of the school community are formally involved in efforts 
to include students with intellectual disabilities in school programs or 
activities?
___Special education teachers
___General education teachers
___Administrators, support staff and other school personnel
___Students participating in Special Olympics Unified Champion Schools program
___General education students

Score:  ______

Q8. Where do students without intellectual disabilities demonstrate their 
friendships with students with intellectual disabilities?
___In class
___In the hallways
___During sports and extracurricular activities
___Outside of organized activities (e.g., in their homes, during weekends)

Score:  ______

Q9. Where do parents of students without intellectual disabilities interact 
with parents of students with intellectual disabilities?
___At school events
___At organized community events (e.g., sports, religious services)
___Outside of organized activities (e.g., in their homes, during weekends)

 
Total Score for Youth Leadership (Q6 to 9) :

II. CREATING AND SUSTAINING RELATIONSHIPS
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III. UNIFYING PROGRAMMING

Q10. Which resources, if any, does the district provide for unifying 
programming?
___Money
___Time (e.g., holding training during school hours, program development)
___Personnel
___Facilities

Score: ______

Q11. Which students regularly participate in school athletic programs?
___Advanced education students
___General education students
___Special education students
___Students with exceptional athletic ability

Score: ______

Q12. Which students regularly participate in extracurricular opportunities?
___Advanced education students
___General education students
___Special education students

Score: ______

Q13. For which clubs and sports does the school celebrate accomplishments?
___Traditional sports teams
___Unified Sports® teams 
___Academic extracurricular clubs
___Other extracurricular clubs

Score: ______

 

Total Score for Youth Leadership (Q10 to 13) :
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Q14. Which individuals, if any, have an active voice developing and 
implementing an inclusive vision and goals for the school?
___Students
___School personnel
___Parents
___Community members

Score: ______

Q15. Which community organizations collaborate with the school  
on events or activities?
___Sports organizations (e.g., community recreational department lends equipment for school teams;  
members of local sports teams help coach Unified Sports teams) 
___Social service organizations (e.g., social workers train students to become peer mediators; social service 
organizations invite students to help in the creation of a community-wide health campaign)
___Media organizations (journalists work with students on the school newspaper; local newspaper features school 
events or accomplishments)
___Public safety organizations (e.g., police make a presentation about drug use during a school assembly;  
EMTs lead student training on CPR)
___Health services organizations (e.g., doctor provides exams for members of Unified Sports teams; school nurse 
presents sessions on health, wellness and movement)
___Local business leaders (e.g., business leaders partner with unified club on projects; local grocery store 
participates in healthy eating project)
___Religious organizations (e.g., church/synagogue/mosque help to organize school canned food drive  
for a food pantry)

Score:  ______

Q16. Which students interact with community organizations through 
curricular and extracurricular activities?
___Advanced education students
___General education students
___Special education students

Score:  ______

Q17. Which students leave school grounds to participate in school-sponsored 
community activities?
___Advanced education students
___General education students
___Special education students

Score:  ______

 
Total Score for Youth Leadership (Q14 to 17) :

IV. SCHOOL COMMUNITY COLLABORATIONS
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V. COMMUNICATION

Q18. When do educators discuss the importance of inclusive language?
___In school-wide events and posters
___In the curriculum
___In day-to-day instruction
___With the broader community

Score: ______

Q19. In what ways is inclusive language used when communicating with 
students, school staff, parents or community members? 
___Through formal communications
___Through informal communications
___In meetings
___In informal conversations

Score: ______

Q20. With whom does the school share the accomplishments of special 
education students? 
___Special education students and parents
___Other students and parents
___All school personnel
___Broader community

Score: ______

Q21. Who stops others from using language that is hurtful toward students 
with intellectual disabilities (e.g., terms such as: retard[ed], “those kids”,  
slow class)? 
___School personnel
___Parents
___Community
___Students
___No one

Score: ______

Total Score for Youth Leadership (Q18 to 21) :
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Q22. Who receives instruction from the school about addressing the needs of 
the special education student population and the use of inclusive 
teaching strategies?
___Special education teachers
___General education teachers
___Administrators, support staff and other school personnel
___Parents
___Students
___Community

Score: ______

Q23. When do special and general education teachers have opportunities
to collaborate?
___Informal discussions
___Professional development sessions
___Regular planning time
___Team teaching
___Faculty meetings
___School-wide events

Score:  ______

Q24. When do school personnel receive professional development training on 
promoting students’ social-emotional skills (SEL)?
___In SEL specific workshops (e.g., conflict resolution, restorative justice)
___SEL strategies are integrated into all professional development

Score:  ______

Q25. In what ways does the school integrate social-emotional learning (SEL) 
into the school?
___Through a program/curriculum focused on social-emotional learning
___Through classroom management strategies informed by social-emotional learning best practices
___Through explicit school norms (e.g., student code of conduct)
___Through a range of pedagogies (e.g., cooperative learning, service-learning, conflict resolution/mediation 
related learning, moral dilemma discussions)
___Through adults modeling appropriate behavior
___Through extracurricular activities that foster social-emotional learning

Score:  ______

 
Total Score for Youth Leadership (Q22 to 25) :

VI. PROFESSIONAL DEVELOPMENT
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VII. CONTINUOUS IMPROVEMENT

Q26.  Aside from data on student achievement, consider the data collection 
processes that you use to support your school improvement efforts, and 
check all that apply below:
___Data are collected on school climate.
___Data are collected on social inclusion.
___Evaluation measures used to assess school climate and/or inclusion are research-based, established tools 
(reliable and valid).
___Data are collected regularly (annually or biannually).
___Data are not collected for school improvement efforts.
___Data are collected, but they not analyzed or used for school improvement efforts.

Score: ______

Q27. Data are collected regarding the inclusion of students with disabilities: 
___Through formal communications
___Through informal communications
___In meetings
___In informal conversations

Score: ______

Q28. Data are collected from: 
___Students.
___School personnel.
___Parents.
___Community members.

Score: ______

Q29. With whom do administrators share findings and strategies about 
inclusive practices? 
___Leadership team
___Special education department
___Students
___All school personnel
___Parents
___School district personnel
___Broader community

Score: ______ 
 
 

Total Score for Youth Leadership (Q26 to 29) :
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SCORING SHEET FOR INDIVIDUAL RESPONSE
Please note that the scoring range is different for each domain (second column). Please input your score for each domain in 
‘Your Domain Score’ column and then determine under which level (Limited, Emerging, Inclusive and Fully Accomplished) you 
fall in each of the domains by referring to the second column. 

Domain Score Ranges by Levels
Your Domain 

Score 
Your Level

Youth Leadership

Limited (0-13) 
Emerging (14-26)
Inclusive (27-38)
Fully Accomplished (39-51)

Creating and Sustaining 
Relationships

Limited (0-5) 
Emerging (6-9)
Inclusive (10-14)
Fully Accomplished (15-19)

Unifying Programming

Limited (0-5) 
Emerging (6-9)
Inclusive (10-14)
Fully Accomplished (15-18)

School Community 
Collaborations

Limited (0-4) 
Emerging (5-9)
Inclusive (10-13)
Fully Accomplished (14-17)

Communication

Limited (0-4) 
Emerging (5-8)
Inclusive (9-12)
Fully Accomplished (13-16)

Professional Development

Limited (0-5) 
Emerging (6-10)
Inclusive (11-15)
Fully Accomplished (16-20)

Continuous Improvement

Limited (0-5) 
Emerging (6-10)
Inclusive (11-14)
Fully Accomplished (15-18)

Your Total Score

Limited (0-40) 
Emerging (41-80)
Inclusive (81-120)
Fully Accomplished (121-160)
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SCORING SHEET FOR THE SCHOOL
Please input average score (from all the responses) for each domain in ‘School’s Domain Score’ column and then determine 
under which level (Limited, Emerging, Inclusive and Fully Accomplished) your school falls in each of the domains by referring 
to the second column.  

Domain Score Ranges by Levels
School’s Score
(average of the individual 

domain scores) School’s Level

Youth Leadership

Limited (0-13) 
Emerging (14-26)
Inclusive (27-38)
Fully Accomplished (39-51)

Creating and Sustaining 
Relationships

Limited (0-5) 
Emerging (6-9)
Inclusive (10-14)
Fully Accomplished (15-19)

Unifying Programming

Limited (0-5) 
Emerging (6-9)
Inclusive (10-14)
Fully Accomplished (15-18)

School Community 
Collaborations

Limited (0-4) 
Emerging (5-9)
Inclusive (10-13)
Fully Accomplished (14-17)

Communication

Limited (0-4) 
Emerging (5-8)
Inclusive (9-12)
Fully Accomplished (13-16)

Professional Development

Limited (0-5) 
Emerging (6-10)
Inclusive (11-15)
Fully Accomplished (16-20)

Continuous Improvement

Limited (0-5) 
Emerging (6-10)
Inclusive (11-14)
Fully Accomplished (15-18)

Your Total Score

Limited (0-40) 
Emerging (41-80)
Inclusive (81-120)
Fully Accomplished (121-160)
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Social Inclusion  Scale

The Social Inclusion Scale is designed to be administered to students, parents and school 
personnel once a year. Ideally the administration should take place at the same time each 
year to get a more consistent view of perceptions over time. If you plan to administer the 
scale to the entire population, you may want to create an online version of this survey 
(using Survey Monkey or another platform) to make scoring and reporting easier for 
your team to analyze.

Instructions: In this survey, you will find questions about your school’s inclusiveness, 
which refers to the extent that all students in your school community are valued, 
respected and supported. The following questions are designed to measure how 
well your school specifically includes special education students (or students with all 
disabilities) in the school community.

                         Please indicate your role:

Student

Teacher

Pupil Personnel Services 

Administrator

Other School Staff

Parent/Guardian
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Social Inclusive Rubric

The following rubric is designed to help you determine the degree of inclusiveness in your 
school and to assist with continuous improvement planning by documenting your school’s 
path to social inclusion. By measuring your work against a set of indicators or benchmarks, 
you will obtain clearer pictures of social inclusion, identify with which level your schools 
aligns, and be able to identify necessary next steps to continue progress.  In order to have an 
accurate and comprehensive report, it is important to obtain input from various stakeholders, 
including students. Also, don’t forget to gain the perspective of parents and various staff 
across the school such as paraprofessionals, custodians, bus drivers and cafeteria staff 
in addition to educators and students. The compilation of the perspectives of different 
individuals or stakeholder groups will result in a more accurate report and can help identify 
differences in perspectives, which provide important insights.

Directions 

Using this rubric, rate your school on seven categories—
Inclusive Youth Leadership, Creating and Sustaining 
Relationships, Unifying Programming, School/Community 
Collaborations, Communication, Professional Development 
and Continuous Improvement. Based upon the descriptors 
under each level in the rubric, determine whether your 
school is at the “Novice,” “Emerging,” “Accomplished,” or 
“Highly Inclusive” level for each category. Please note that 
when a category is rated as “Accomplished” or “Highly 
Inclusive,” descriptors from preceding levels also will likely be 
present at the school.

Working as individuals or groups, read all the descriptors 
under each level and determine which level is most reflective  
 
 

 
 
of your school. While all descriptors under a level might 
not be evident at your school, select the level that is most 
like your school. It is possible (and probably even likely) 
that the selected levels will be different for the various 
categories. For example, you might determine that your 
school is “Accomplished” regarding Unifying Programming 
and “Novice” for Inclusive Youth Leadership, but that 
information will be helpful when identifying priority areas 
for improvement.  

If you work as a group, discuss the descriptors for each level 
and come to consensus on the level that is closest to your 
school.

If completing the rubric as individuals, compile the individual 
results to obtain a collective view of each category.

If there is a significant difference between the ratings identified for a specific category, debrief with each group or individual 
to find the reasons for their conclusions. This in itself might suggest additional areas for focus. For example, a group of 
students might view opportunities for “Youth Leadership” differently than teachers or administrators view those same 
opportunities. Why are there variations in opinions? Have their experiences at school impacted their perspectives? What does 
that tell you? How can those differences inform school improvement efforts? Be sure to validate each perspective and accept 
it as a valid response based on each rater’s experience. There are no right or wrong answers, as each response offers insights 
into how social inclusion is experienced by various individuals or groups in the school.

This rubric can be periodically administered to monitor progress of school improvement efforts and determine priorities for 
next steps.
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