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Introduction

®A Framework for Socially Inclusive Schools describ
Champion Schools. This wil provide leadership and guidance to educators, students, communities

and advocates to promote successful and socially inclusive practices. The seven elements of the

framework also help us organize, conduct and evaluate our own efforts toward creating and

sustaining inclusive schools and communities.

To what extent does our school foster

physical and social interaction _of diverse
students through purposeful actions?

What evidence do we have that we are
successful or need more work?

After looking atthe questions above, do you feel there is a gap between the goal of social inclusion
and your current practice? How would your students answer these questions?

Special Olympics Unified Champion Schools: What Is It?

Special Olympics Unified Champion Schools is a program that engages schools in creating climates of
inclusion, acceptance, respect, and human dignity for all students withand wit ~ hout intellectual
disabilities.

The initiatives that make up Special Olympics Unified Champion Schools are grouped into  three core
components: Unified Sports, which provide students with and without intellectual disabilities

opportuntties to participate in sports activities alongside one another; Inclusive Youth Leadership,

where students of all abilties are given opportu  nities to take on leadership roles to promote

inclusive activities in their school and community; and Whole  -School Engagement, giving
opportunities to all students in the school to participate and be exposed to messages and

experiences of authentic inclusi on through sustained school -wide awareness and education

activities.

Special Ol ympics Unified Champion Schools builds on
experiences and impacts. This approach incorporates Special Olympics sports and relate  d activities
while enhancing the youth experience and empowering them to be change agents in their

communities. This requires a shift in current programs and paradigms from a focus on events to
commiting to a movement advocating for youth as leaders.

Learn more about Unified Sports® on the Special Olympics website!
http://specialolympics.org
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Why Is Social Inclusion Important?

Special Olympics describes ®social inclusion as a ¢
students wit h and without disabilities having frequent opportunities to interact in and out of the

classroom. This document further expands on the idea that students need structured and

unstructured opportunities to grow diverse peer relationships and break out of exc lusive

environments.

The focus of Special Olympics Unified Champion Schools is to create socially inclusive schools where
all students are encouraged and supported to be agents of change, have opportunities to be

leaders, participate in school activities, and are encouraged to engage in collaborative activities. All
students deserve the opportunity to actively participate in engaging school and community
environments thatr ecognize and share their gifts.

A socially inclusive school climate fosters inclusion, acceptance, respect and human dignity for all

students and is based on the foundational belief tha
and activate students (see Figure 1). Itis a school where students who require extra support receiv e

it without separation from their peers. Itis a place where no student is excluded because of the type

of disability or the services required to meet his/her needs.

Activate.

Educate. Providing Motivate. Creating
high quality conditions that
opportunities and engage students and
supports forall empower them to
students to acquire take a particular

Establishing
opportunities for
students to organize
and take action that

addresses a
community issue or

problem.

and enhance action.
knowledge and skills

associated with

school and life

success.

Figure 1. Essential Attributes of Quality Education

Inclusiveness should not be an option for schools, but rather a commitment and core value to ensure
eguitable access and success for all students and adults. This position is supported by the practical
experience of many educators. Itis important to note the creation of these social opportunites

must be planned and purposeful, especially in the early stages. In their 1998 monograph, Gail
McGregor and Timm Vogelsberg noted:

®students with disabilities demonstrate high | eve
typical peers, but placementalonedo es not guarantee positive social

Looking broader, there is disconnect between the social life  the school provides toas t u d esense- s
of belonging in the school community. Below are a few compelling statistics (Siperstein, Parker,
Bardon, & Widaman, 2007) (see Figure 2).
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33 %

public school
students

28 %

12 %

11 28% of students say they were bullied at school

/‘ O (y within the last six months.

9 Only 55% of high school students feel they are

‘ important to their school community.
report
having a friend w

9115% of high school students say they have
seriously considered suicide within the past year.

say they of high school
were bullied 4 students say
Sk ‘ con;i&eréd ﬁﬁicide
A ast year Figure 2. Social Inclusion Statistics
Inareportauthoredbythe Cent er f or Disease Control (CDC), titl
Strategies for increasing Protective Factors Among Youth,
a strong argument exists for creating school
belonging. The authors of this reportdefnescho ol connectedness as ®t he

students that adults and peers in the school care about their learning as well as about them
as individuals  (p. 3).

Without this school connectedness, students are more likely to engage in harmful activities such as
smoking, alcohol or drug use; gang involvement or early sexual initiation. The overall message of this
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report centers on the importance of avoiding or mini
chidren and youth through increased attentiontocertai n ®priovteectf actors. I n their
®protective factors are individual or environment

behaviors

of |

ife no

that reduce the effects of stressful
avoid risks or hazards; and promo te social and emotional competence to thrive in all aspects
w and in the future

Speciffically, the CDC identified four factors that increase school connectedness

support from school staff; belonging to a positive

(p. 3).
(see Figure 3): adult

peer group; commitment to education; and the

physical and psychosocial environment of the school. These factors are closely related to those that
allow for social inclusion and are necessary conditions of support.

Adult Support from

School Staff PeerGroup

Commitment to

Ed

Belonging to a Positive

Physical and Psychosocial

ucation Environment of the School

Figure 3. Four Factors tht Increase School Connectedness
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Current Practices

Current data regarding inclusive practices in schools  suggests that whie progress has been made,
much work remains. According to the most recent Annual Report to Congress on the

Implementation of the Individuals with Disabilties Education Act (IDEA), only 53.7% of all students
with disabilities spend 80% or more of the school day with their nondisabled peers. The statistics are
significantly less encouraging for students with intellectual disabilties, where only 16% of these
students spend 80% or more of their day in  the general education setting.

National data also verifies that the achievement gap and graduation rates between students with
disabilties and their nondisabled peers pose a vitaland g rowing concern for many states.

Among the qualites and complexities of social inclusion, Special Olympics Uni  fied Champion Schools
promotes:

1 Afocus on the mutual and reciprocal learning that takes place when chidren with and
without intellectual disabilities are engaged in meaningful social and academic
opportunties;

1 Dependence not only on services for people with intellectual disabilities, but also on
the attitudes and actions of chidren without disabilities;

1 Afocus on the classroom, the informal culture of the school and the extent to which
the climate of the scho ol is one of high expectations and acceptance for all children;
and

T The creation of authentic communities where every
contribution is integrated.

Unfortunately, many schools fall short of achieving a vision of social inclusion. In these schools,
students with and without intellectual disabilities do not have opportunities to develop positive
relationships, decreasing the chance they will develop friendships and respect for each other.
Students with an intellectual disa  bility continue to suffer from bullying and social exclusion. Often,
students with an intellectual disability lack leadership opportunities to demonstrate their knowledge
and skils and are routinely thought incapable of serving in prominent roles. There i s little focus on
their gifts or range of accomplishments.

®How can we reform our current educat.i
provide quality opportunit.
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Inclusion as a Core Value

Inclusive schools, accordingtothe | ncl usive Schools Network” ™, are
belief that all chidren can learn and be successful within a shared school environment. Culturally
responsive educational strategies, differentiated instruction and posttive behavioral suppor tsare

just a few of the bedrock practices employed in successful inclusive schools. Inclusive education

should be a universal commitment and a core value to ensure equitable access ands uccess for
students and adults.

Special Olympics Unified Champion Sch ools promotes social inclusion in schools to ensure special
education and general education students are equitably engaged. Teachers and students are
encouraged to collaborate and create supportive classrooms, activities and opportuntties.

Three Broad Components of Inclusive Practices

If we are to achieve authentic inclusion in our schools, we must move our practice beyond piecemeal
efforts and circumstantial opportunities. Itis imperative that schools intentionally nurture and
sustain a school climate t hat expects and encourages inclusive practic es from all students and staff.

A school that expects, encourages and supports inclusive practices is a critical underpinning to the
establishment of an equitable learning environment for all students. The school climate creates the
necessary conditions under which diversity is valued, equity is demanded, and every st  udentis a
contributing member.

Nested within an inclusive school climate are three broadco  mponents of inclusive practices (see
Figure 4). The majority of previous school efforts were directed toward addressing physical and
academic inclusion. The remaining challenge is to ensure socially inclusive practices in all schools.

Physical inclusion is assured in a setting in which all
students have equitable access to all facilities, services and
activities. Students with disabilities are full members of
their school community.

Academic inclusion engages diverse students in the
teaching -learning pr ocess of the general education
classroom. Rigorous curriculum standards, research -based
instructional strategies and high expectations characterize
academic inclusion. Success is measured through high
Socid levels of achievement for all students.

Inclusive School Climate

IV\C(MS(OV\ | Academic Social inclusion ensures that all students have the

| opportunity for the development of authentic friendships
and relationships with a broad range of their peers in and
out of the classroom. Students are encouraged to assume
Physical leadership roles to positively change their sc  hool and
community. Acceptance and belonging are considered civi
rights for all students within  the context of social justice.

Tnclusion

Tnclusion

Figure 4. Three Broad Components of Inclusive Practices
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The Unified Champion Schools Framework

Special Olympics Unified Champion Schools has identified seven key characteristics, or
elements, of socially inclusive learning environments (see Figure 5). Examples of priority
actions to promote each of these elements are included in the following sections. The
interaction of al | seven elements of the framewaork enriches the learning environment and
provides quality opportunities for all students to be full members of the school community.

These seven elements of the Unified Champion Schools framework for social inclusion are
categorized as Core Processes or Operational Processes. While each has equal importance to
the success of efforts to promote socially inclusive schools, these two broad functions simplify
the use of the model.

The four core processes speak to the unique asp ects of the work of social inclusion including:

9 Establishing a vibrant role for inclusive youth leadership ;

1 Creating and sustaining relationships between students with and without intellectual
disabilties so that abilties, rather than perceived limitations, create more meaningful
bonds;

1 Unifying programs that eliminate boundaries of separation in favor of shared activities,
events and goals; and

1 Creating school, and community collaborations that promote safe, nurturing and
inclusive environments.

The remaining three elements are labeled operational processes because they represent tasks that
are essential to any organization in effecti  vely implementing and sustaining a priority action. They
are particularly important to schools and communities seeking to create socially inclusive
relationships among diverse students.

Element 1
Inclusive Youth Leadership

Element 2
Creating & Sustaining Relationships

Element 3
Unifying Programming
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Element 4
School/Community Collaborations

Element 5
Communication

Element 6
Professional Development

Element 7
Continuous Improvement
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Figure 5. The Unified Champion Schools Framework ocially Inclusive Schools



Special Olympics Unified Champion Schools

References:

Centers for Disease Control and Prevention. School Connectedness: Strategies for Increasing
Protective Factors Among Youth. Atlanta, GA: U.S. Department of Health and Human
Services; 2009.

U.S. Department of Education, Office of Special Education and Rehabilitative Services, Office of
Special Education Programs, 30th Annual Report to Congress on the Implementation of the
Individuals with Disabiltes Education Act, 2008, Washington, D.C., 2011.

McGregor, G. & Vogelsberg, R.T.(1998). Inclusive schooling practices: Pedagogical and research
foundations: A synthesis of the literature that informs best practices about inclusive
schooling. University of Montana.

Siperstein, G.N., Parker, R.C., Norius Bardon, J., & Widaman, K.F. (2007). A national study of youth
attitudes toward the inclusion of students with intellectual disabilities. Exceptional Chidren,
73(4), 435-455.

Note:

Al'l examples and quotes throughout ®A Frratskenwor k f or
from Program Liaison Surveys given throughout the Unified Champion Schools program.



A Framework for Socially Inclusive Schools
Core Processes

Element 1: Inclusive Youth Leadership

For years, Special Olympics has recognized the role that
youth play in achieving long -term societal goals of
acceptance and inclusion. Special Olympics Unified Champion
Schools is built upon the premis e that in order to have the
greatest impact, the change process must start with young
people. Special Olympics considers young people to be the
most powerful and effective advocates of social inclusion

and acceptance. In keeping with this belief, one of th e main
goals of Unified Champion Schools is to foster youth
leadership, providing students with opportuntties to have a
voice and take an active, leading role in their schools and
beyond.

Special Olympics believes through sports and  sports -related
programming, young people can make a difference through

®Students with
friendships, schools and communities. Unified Champion establishing friendships that
Schools is youth driven, with youth leadership teams at the they never had
national, state and school levels working together to develop experiences the
strategi es promoting school communities where all young before.

people are agents of change.

- Teacher Liaison

Youth leaders demonstrate to policymakers, education
leaders, practitioners and others that not only can youth
provide leadership, but youth should provide leadership.Uniffied Ch  ampi on School s- focus
youth engagement ensures that the next generation of citizens acquires and enhances the

knowledge and skils necessary to be effective leaders.

Inclusive youth leadership requires adults to create the conditions necessary for yout hto

understand how to effectively lead and acquire the skils required to actually lead. When youth

|l eadership is the focus, the role of the adult is re
support and empower students.

®AIl | y oluen gs pewlpd be given a voice to

What Does it Look Like?

Youth with and without disabilities serve on inclusive leadership commitees, Youth Activation
Committees or Unfified Clubs; collaborate as officers on school councis or  clubs; plan and facilitate
youth summits, rallies and school assemblies; serve as team leaders on Unified Sports teams; serve
on Special Olympics state and local organizing committees; and serve as volunteers and leaders for
Special Olympics and other pro grams.

When youth | eadership is central to the school-s cul



Attributes of Inclusive Youth
Leadership in Schools

1 Opportunities for credible relationships
exist among student peers, general and
special education teachers, school
leaders and administrators, and
community members.

9 Allyoung people, regardless of ability or
achievement level, are given a voice to
make meaningful changes in their
classrooms, schools and communtties.

1 Youth of every ability level are given
opportunities to execute their
decisions and to be leaders in their
communities.

9 There is access, opportunity and
encouragement for all youth to
fulfill leadership positions within
the school.

1 Students cedevelop, maintain and
are accountable for inclusive climates
and physical environments in their
classrooms, schools and
communities.

1 Adults model the attitudes, skills and
efforts required of leadership and
provide opportunities to empower
youth to be leaders.

All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

Preschool students with learning disabilities
at Liberty Elementary School learned and
taught yoga to their fellow students. They
became leaders in the classroom and helped
other students learn to work together. While
gaining skils that would help them overcome
personal dif ficulties, all students gained an
understanding of how to work together,
helping each other become successful.

This inclusive opportunity provided a
welcoming environment for students of all
abiities . Students with and without
intellectual disabilties, as well as students
with significant physical challenges, learned
movements that increased their awareness
of self, enhanced muscle control, and gained
flexibility.

10
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Through these shared experiences with yoga,
the overall classroom became a more
collaborat e environment with sharing and
teamwork .Every chid in the class scored
proficient or higher in these areas, and the
class became a nurturing environment for all.

Middle School Example

Students at Merry Middle School took the
lead in helping their pee rslearn about what
it means to be an inclusive school. Through a
new school club, students implemented a
variety of activities aimed at raising
awareness of equity and respect.

The effort began when a group of general
education students started sitthgw  ith
students with disabilities at lunch. Together,
they decided to start a Unified Club, where
students with and without disabilites meet
once a week to eat lunch, play outdoor
games, practice sports, or engage in a variety
of activites (e.g., arts and ¢ rafts, cooking,
table games).

The need for this effort was identified and
subsequently led by youth as a way of
engaging all students in shared experiences.
The success of these efforts led to an
agreement to conduct a Unified Sports
program throughout th e entire district.

High School Example

Based on interviews with several youth and
teachers, district staff created the
®Exceptional Chil d
opportunities for students with and without
disabilities to interact, teach and assist
others. During this course, students assisted
their fellow students and worked with
elementary students, earning full credit for
this work. Students assisted each other in
academic exercises, supported each other
socially, and developed friendships.

As a result o f these experiences , Jason, a
student with autism, was elected to be a
member of the student government body,
where he assisted in making decisions
regarding student activities.

cour se

t
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Priority Actions

Toincrease the level of implementation of
youth leadership in your school, consider the
following action steps.

Select one or more Priority Actions to focus
on this year:

Engage leadership, staff, students and
community in the development and
implementation of school polices.

Involve members of the school community as
active partners in governance and
participation in school -wide improvement
efforts.

Create a Student Leadership Team on each
high school and middle school campus that
meets on a regular basis, providing input on
school climate issues.

Provide leadership opportunities to
students from all backgrounds and skill
capabiiies at the district and school
levels.

Ensure that student diversity is reflected in
school councils, clubs and student activities
and students are engaged as members on
leadership and decision making.

Develop classroom rules through a
collaborative process in which all students are
involved and have a voice.

Establish processes whereby all students
contribute to a shared vision of an inclusive
school climate and assist in its
measurement, analysis and continuous
improvement.

Establish processes and norms for every
faculty member to identify the gifts and
talents of all students and provide each
student

Schedule formal and informal opportunities
to gain direction from youth in your school.
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Check out the ® ncl usi
Guidelines from Speci
Champion Schools for more information on
creating youth leadership programs in your
school.

Resources

Is Student Engagement Easier Said Than Done?
http/Awww cascadeeducationalconsultants.co
m/blog.php?id=1642081387133224678

Movies That Move
http//media.specialolympics.org/soifies/reso
urces/Schools Youth/2011 -Leaders-Guide.pdf

Unified Champion Schools Youth Activation
Committee Toolkit

http/Awww specialolympics.orghsplaybook -
resources

Get Into It®
httpsy/ /getintoit.specialolympics.org/
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Stages of Implementation

Throughout this  document, stages of implementation rubrics provide a more detaied description

of each el ement of the ®Framework for Socially Inclu
support the move from theory to actual practice. First, the rubrics contained i n this document offer

a clear view of the progression from novice to highly inclusive practice. Second, rubrics provide a

simple format to enable assessment of the progress your school has made toward a socially

inclusive environment. The next steps and de sired end result for each element are easily identified.

Finally, by studying the column on the far right, we have a clear picture of what success looks like.

Inclusive Youth Leadership Stages of Implementation

‘ Novice ‘ Emerging Accomplished Highly Inclusive
Student leaders are Youth are represented There is acommon Student leadership
represented by a on school committees understanding that positions are head by a
narrow range of the and decision making youth of every ability diverse representation
student population. processes. can be leaders in their of the student body

communities. with all students being

supported and

provided the necessary
skills to be agents of
change in their
communities.

Non-Disabled Youth with and without Y outh with and without Students and adults
students work with disabilities are given disabilities share share leadership in
adults to create a parallel opportunities leadership in school creating and
more inclusive school. in separate settings to groups and committees  maintaining an inclusive
provide leadership in in unified settings. climate and physical
their school. environment in their
school.

Decisions are made by Decisions are made by Decision making is All students are given
adults. adults with youth input. shared by youth and opportuntties to leamn
adults. and practice decision

making and executing
their decisions in their
schools and
communities in order
to prepare for
leadership roles .
Decisions are made on
behalf of all youth.

Youth engage in
assessments,
evaluations and
reflections to examine
their leadership

know ledge, skills and
impacts.
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Core Processes
Element 2 : Creating and Sustaining Relationships

Itis clear from research conducted by Special Olympics and other organizations around the world

that, in general, young people view persons with intellectual disabilities as having limited

capabiities and not likely as peers, friends or collaborators. Research also shows that these

attitudes can be changed through familiari  ty, interaction and involvement .We have strong and
irrefutable evidence that Special Olympics sports and related programs provide platforms for y outh
to understand and value their peers with intellectual disabilities. Further, they empower and

activate youth to create opportunities for and with their schoolmates in sports, friendship and

advocacy.

Schools often provide little opportunity for relat ionships, friendships and understanding to
flourish with students separated into different classes and separate wings; free time that does not
overlap; and schedules designed for convenience and not authentic relationship buiding. Even the
budding relatio nships formed on the playing field of Unified Sports cannot be sustained if there
are no other times during the school day for students to interact.

Special Olympics Unified Champion Schools is an innovative response to this unequivocal
research, showing Special Olympics local programming can contribute to eradicating the social
and environmental walls to inclusion that students with intellectual disabilities continue to face.

®Schools often provide

|l ittl e opportu
understanding to f

What Does it Look Like?

Relationships between peers with and without intellectual disabilities created through Unified
Champion Schools are sustained through a variety of interactions in classrooms, cafeterias,
afterschool settings and free periods. These experiences ensure the social benefits and potential
for real and long -term friendships.

Attrib utes of Creating and Sustaining Relationshipsin Schools

1 School staff provides regular and frequent activities in which adults and youth work together to solve
problems and learn together, promoting a collaborative climate.

9 School staff provides higkguality opportunities for students with and without intellectual disabilities
to work together for the benefit of all.

91 School staff ensures that all students in the school receive instruction that meets their individual skill
levels, learning styles and engagement levels.

1 School staff eliminates physical barriers and creates an environment that is physically accessible, safe
and supportive for all.
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1 A climate of trust and respect, which honors the diverse talents, perspectives and assets of all
students, is pervasive throghout the school and district.

1 School staff creates opportunities for building relationships developed in classrooms and in social and

after-school settings.

9 School counselors, social workers and school nurses use their unique skills and talerga¢ourage
friendships across all students and prometstudent leadership successes

All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

At Centerfield Elementary School, a
student with an intellectual disability
had a difficult time appropriately
engaging in activites during recess.
Several other students in his class
noticed the problem and came to the
teacher. During their discussion, the
peers expressed an interest in helping
the stu dent have a more positive
experience on the playground.

Working with the rest of their class, the
students researched, learned and
organized a variety of non -competitive
games that could be played at recess.
Then, these second graders setup a
schedule in which a pair of students
would take responsibility for organizing
one of the games and ensuring that all of
the students in their class had an
opportuniy to play.

The physical education teacher learned
about the students' efforts and decided to
infuse more inclusive strategies into her
classes. She sought opportunities to
incorporate activities that highlighted the
strengths of a broad spectrum of students
and increased the use of activities that
encouraged collaboration. These strategies
began to work their way into other classes,
providing students with rich opportunities

to workwith, and learn from, each other 2
and form friendships.

Middle School Example

Teachers at Northside Middle School and

14

district personnel who were concerned
about the lack of opportunities for
students with and without intellectual
disabilities to work together formed a
learning community to address the issue.
The physical education curriculum
specialist; adaptive physical education
teachers; and staff working on bullying,
character education and service -learing
met to learn more about inclusive
education.

One of the teachers in this group began using
clips from Movies That Move to spark
discussion in her inclusive classroom about
the power of words, acceptance and youth
leade rship. The general education teacher in
the classroom next door overheard the
students as they shared their excitement
about the clips and brainstormed alternate
scenarios and responses from the characters.
She asked to borrow the DVD to use with her
class.

The teacher in the inclusive classroom
suggested that a unified pair of her students
take the DVD over to the other classroom.
The teacher and students set up a plan that
included having the students introduce the
activity to the class and share therr
experiences, their learning and the value the
discussions had in improving relationships in
their classroom by creating a more inclusive
community.

MOVIES
That \JOVE

Check out the online resource Movies
That Move and the teacher discussion
guides!
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High School Example

School-based businesses are a foundational
part of Meadowview High School. Studen ts
participating in the Youth Transitions
Program (YTP) workto develop

employability skils and employment
experiences while reminding the community
of the value of all students and their
contributions.

Students in the programs made soap that
was sold in local businesses, participated in
many other projects, and made other
products to sell at school. The YTP students,
typically those most likely to be in Life Skils
classes, teamed with
students to run the student store at school.
The YTP students made greeting cards and
balloon arrangements to sell, and leadership
students made coffee drinks in the student
store. Students with and without disabilities
worked together to count back chang e and
balance the books.

By capitalizing on the individual strengths of
each student, YTP participants learned that

®Uni f i ed Sclmwasispmpnemn
the greatest programs | have seen. The
general education students love it.

They work hand in hand with the

[special education] students fostering
many relationships
I |l ove this prograr

- Teacher Liaison

he

every one has something valuable to offer,
and more is achieved through a
collaborative process. Everyone benefits
from inclusive practices when we all learn to
value and respect each other.

Priority Actions

To establish programs that create and
sustain relationships in your school, consider
the following actions.

Select one priority action to focus on this
year.

- Create formal opportunities for special
implement and sustain collaboration.

- Ensure extra -curricular activities and
school programs are designed to inttiate
and support relationships between
students with and without disabilities.

- Design school schedules to support the
interact ion of students with curricular
and extra -curricular activities and daily
programs.

S ghdigeriefal ediicatoreténchérd tphan, P

Resources

lt-s Our School , Too!
http/Avww specialolympics.orghsplaybook -
resources

Movies That Move
http//media.specialolympics.org/soifies/reso

urces/Schools Youth/2011 -Leaders-Guide.pdf

Play Unffied, Live Unified
http/Avww specialolympics.org/unified sport

S.aspx

Get Into It®
https://getintoit.specialolympics.org/

Unified Sports®
http/Avww .specialolympics.org/Sections/Sp

orts -and-Games/Unified Sports.aspx

15


http://www.specialolympics.org/hsplaybook-resources
http://www.specialolympics.org/hsplaybook-resources
http://media.specialolympics.org/soi/files/resources/Schools_Youth/2011-Leaders-Guide.pdf
http://media.specialolympics.org/soi/files/resources/Schools_Youth/2011-Leaders-Guide.pdf
http://www.specialolympics.org/unified_sports.aspx
http://www.specialolympics.org/unified_sports.aspx
https://getintoit.specialolympics.org/
http://www.specialolympics.org/Sections/Sp%20orts-and-Games/Unified_Sports.aspx
http://www.specialolympics.org/Sections/Sp%20orts-and-Games/Unified_Sports.aspx

Special Olympics Unified Champion Schools

Creating and Sustaining Relationships Stages of Implementation

Novice ‘ Emerging Accomplished Highly Inclusive
Student s- p Studentswihand There is a caring, The school staff
conceptions and without intellectual respectful and actively encourages
stereotypes about disabiites are compassionate and sustains a sense
students with afforded frequent community within the of community among
intellectual opportunities to school to create all students that
disabilities are not interact in social and supportive promotes student
challenged. academic settings. relationships for all engagement and

families, youth, and relationships within
adults. and beyond the school
setting.

Multiple Instructional The skills, abilites and  All students, staff,

perspectives are not strategies are utiized perspectives of all parents, and the

intentionally sought that provide students are valued broader community

or incorporated into differentiated and respected by staff  are viewed as equal

the learning instruction to allow and school/district partners in creating

environment. students with diverse leaders. and sustaining an
learning needs to inclusive school
receive instruction community.
together.

Limited steps are Opportunities are Policy development
taken to ensure the sought to engage a and decisions at the
school provides a broad range of school and district
physically inclusive students, parents, levels intentionally
setting. staff and members of  incorporate dverse
the community in the perspectives and seek
ongoing work of the to have a posttive
school. impact on creating

and sustaining an
inclusive learning
environment.




A Framework for Socially Inclusive Schools

Core Processes

Element 3 : Unifying Programming

Over the years, Special Olympics has designed and implemented programs focused on youth and
schools. One challenge is that these programs have operated as independent entities, or silos,

within the organization, reducing the opportunity to maxi

mize the contribution each program can

make to others. Special Olympics Unified Champion Schools organizes these various school -focused
programs into a single coordinated set of offerings that more effectively and efficiently engage and

motivate students.

Schools often face the challenge of making subjects interconnect to provide students with a greater

understanding of broad principles and an attainment of the 21

st century skils needed to be

productive citzens, valuable employees and well  -rou nded members of family and community. Some

schools and educators meet this need with theme weeks, project

unis.

-based learning or interdisciplinary

There is also a pressing need to ensure education is relevant to the lives of students, now and in the

fut ur e. Research has shown

over come

we need a shift that positions Special Olympics as important, not just nice; a movement, not just a
series of events; and relevanfAstetaldenots svsee
between experiences and education, they are able to apply knowledge to situations that exist today
and arise tomorrow. Special Olympics programs orient education to become more content and

context relevant. Through this  process, education wil be enhanced and learning facilitated.

Unified Champion Schools believes that by tying the experiences in inclusive sports to inclusive
youth leadership opportunites and whole school engagement, the relevancy of the experience is

increased.

®There i s a pressing

student s,

What Does it Look Like?

Combinations of multiple Special Olympics and school
intiatives combined for higher impact. Lessons in
understanding difference, the power of words, and
what it means to be a leader are offered in class through

GetInto It ®. The means to practice those lessons are
offered through inclusive youth leadership clubs and
inclusive sports opportunities. Youth, school sports and
extra -curricular programming become an integral part

of all activities, strategies, programming, outreach  ,and
leadership opportunties.

friends [playing
Unified
basketball]. |
see themin
Unified P.E.,
[and] | see
them going to

classes and on
WATEVA
class. We talk
about fun
activi

--High School
Student
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Attr ibutes of Unifying Programming

9 Access and opportunities are provided
regularly for students with and without
intellectual disabilities to participate
together in sports and other
engagement activities.

1 Academic and noracademic activities
are often connected, and the relevancy
of their connectedness is highlighted.

9 Various school and community
programs (e.g., Young Athletes, Unified
Sports, Unified Clubs, Honor Society,
Student Council) are coordinated for
consistency in developing each
student-s potential

9 School leaders can articulate and point
to programs that build inclusiveness in
their school or district.

1 School leaders create an inclusive
culture, showcasing the work and
achievements of all, creating unified
programs, and eliminating boundaries
between students.

®Pl aying basketball
cheering each other on has opened our

eyes to their talents and their true

personalities that maybe they were too

shy to show before and now we really
know who they are an
at and what they like to do instead of just
knowingtheirnameor t hei r f ace

--Student
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1 Student clubs and activities consistently
work toward being inclusive and
welcoming for all students.

All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

Prairie Elementary School worked hard to
create a postive climate of acceptance.
Through Project PIRAT.E.S. (Please Include
Respect and Treasure Every Student), a
student in general education was paired with
a student with an intellectual disability to
help them have success in the general
education environment. The academic
partners also participated in recess activities
together and began to form true friendships
through their interactions.

Student partners worked together to design
t-shirts that they wore to special events  --and
wore with great pride. Thet -shirts often
prompted questions and heightened
awareness in the community, and they served
as a visible reminder that the school expected
a climate of inclusion and respect for all
students in the school.

The many opportu nities these students had
to interact resulted in rich learning
experiences. Through field trips and other
experiences in the community, they helped
each other learn and practice communication
and social skills, formed friendships, and
increased success in both the classroom and
community.

Middle School Example

One state-s new regulations

students in a modified class could only earn
elective credit even if an Individualized
Education Plan (IEP) identified a need for that
structure. Faculty at Freedom Middle School
wanted to create a more inclusive
environment, meet the needs of all students,
and provide credit to each student so they
converted their Adaptive Physical Education
course to a Unfified Physical Education course.
The students with out IEPs assisted the
students who normally would have taken
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Adaptive P.E. Students learned to be patient, one student said, ®This isn-
take turns, have fun, learn sports and games drama production because we have all been

and engage in physical fithess while exploring Sso supportive of each other
their own potential. Students without

disabilities were a sked to lead activities that The second transformative opportunity was

were sensitive to all student needs, and each the first Unified Decathlon, which was so

student earned credit for the course. Working popular students argued over who would get

with their teachers and principal, students to be partners with the athletes. One

began to seek other opportunities to make volunteer commented, ®This w

their school a more inclusive place to learn,
bot h within and outside the classroom.

High School Example

Big Mound High School implemented two
unified opportunities that helped buid a
more collaborative culture. Students with and
without intellectual disabilities worked

together to produce the play, ®1 t - s Our Select one priority action to focus on this
School, Too! , which wasY$erformed for the
entire high school, all elementary schools in
the district and the community. - Include Unified Sports as an essental
component of the health and physical
One student, whose behaviors had made it education curriculum in all schools.
difficult for him to participate in the general . . .
education class for any period of time, was i Communlc_ate the benefits of l.J.n'fEd
part of the cast. During the performance, he programming to staff and famiies
knew his lines and when to go on and off the through established school/district
stage, and he supported his classmates in communications.
their performances. Inreflecti ng on the play, - Ensure school activities include students

®There-s certain
to act in school ,
fit in with a group
to do that here, you just do the normal
thing, do the natural thing, and do the
thing that-s better
everyone else. A different side of

people is a great thing to see

someti mes.

W a

--Unified Club Member

event to see students working together for a
common goal and everyone performing to

their potential

Priority Actions

To establish unifying programming in y  our

school, consider the following actions.

with diverse abilities and specific
structures for mutual support.

Resources

|l t-s Our School , Too!
http/Mvww specialolympics.orghsplaybook -
resources

Movies That Move

http//media.specialolympics.org/soifies/resources/

Schools Youth/2011 -Leaders-Guide pdf

Play Unified, Live Unified
http/Avww .specialolympics.org/unified sports.aspx

GetInto t®
httpsi//getintoit.specialolympics.org/

Unified Sports®
http/Avww specialolympics.org/Sections/Sp orts

and-Games/Unified Sports.aspx
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Special Olympics Unified Champion Schools

Unifying Programming Stages of Implementation

‘ Novice ‘ Emerging Accomplished Highly Inclusive
School and A broad range of Access and School activities and
community parallel activites are opportunities for all groups intentionally
programs provide offered that students to encompass a broad
for a limited range of collectively honor and participate together in range of learners and
student abilty needs develop the abilites both classroom and diverse student
to be adequately of all students. non-academic population.
met activities are provided

regularly.

Traditional school The district provides Thereis an School and community
sports and clubs equitable support for expectation for the programs are offered
rarely involve inclusive student entire school and supported to
students with activities such as community to equitably develop
intellectual Unified Sports and continuously seek each studen
disabiliies. unified clubs, opportunities to potential through
demonstrating equal become a more sports and academic,
value for these inclusive learning civic, social, and
activities as traditional environment. service actvities that
sports and clubs. engage both students
with and without
intellectual
disabilities.

The continuum of Traditional sports and School staff
opportunities for clubs consistency consistency works to
students to learn in work toward ensure the

an inclusive setting is becoming more effectiveness of the
limited to inclusive and inclusive learning
coursework at their welcoming for all environment both
ability level. students. inside and outside the

classroom.

School leaders can
articulate and provide
examples of programs
that build
inclusiveness and
eliminate boundaries
between students in
their school and/or
district.
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Core Processes
Element 4 : School/Community Collaborations

Special Olympics Unified Champion Schools recognizes the importance of being part of an overall

Special Olympics school -community relationship, focusing on changing how schools function,

engaging students of all abiities, and developing a perception of Special Olympics as a partn erin

this effort, not just a program to join. Therefore, Unified Champion Schools focuses on working

with the education community to ensure the school -s

Research confirms that a safe school environment in which  students have positive social
relationships and are respected, are engaged in thei

critical for student success.

The policies that govern schools today focus on academic competencies and, thus, leave little time
or room for sports and other programs that are not academic or content oriented. At the same

time, the climates in most schools are not inclusive, accepting or focused on human dignity. That is
why Special Olympics Unified Champion Schools focuses on engaging with schools as full partners
to support the development of positive school climates of acceptance and diversity. The

engagement of families and the community is essential for the development of socially inclusive

schools.

®An envi r o nstadents haww positivee social relationships is critical

f or

What Does it Look Like?

Special Olympics and schools or school
districts work together to develop the most
appropriate and supportive strategies for
promoting youth leadership and inclusion in
the schools and community. Business
partners support youth and school activities
while opening doors for community services
to benefit students.

Attributes of School/Community
Collaborations

1 School personnel work with community-
based organizations such as Special
Olympics to create and sustain
collaborations and meaningful
relationships that provide students with
opportunities to contribute to content,
design and implementation of projects and
interactions.

student success.

Students aregiven opportunities to
develop relationships and promote their
credibility with organizations representing
the full breadth of the community,
including businesses, youth development
groups and clubs, before and after school
programs, faith-based groups ad civic and
service groups.

Students are given opportunities to
collaborate with diverse community
populations, reflecting ethnic, cultural,
sociceconomic and ability differences.

Students are engaged in the evaluation of
the effectiveness and impacof schoot
community collaborations on individuals,
organizations and communities.

Schoolcommunity collaborations reflect a

widespread belief that everyone is
essential to the success of the community.
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All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

Recognizing the value of a diversity of
experiences and relationships for each child,
Ms. Zhiang worked with her elementary
school students to change the scho ol
climate. Through Unified Sports and the
Special Olympics Get Into It ® curriculum,
students with and without disabilites came
together and formed friendships.

Those friendships began through the
introduction of the Unified Bowling team,
bowling togethe ronce a month, and
competing at the Special Olympics State
Unified Bowling Tournament. The school
staff worked with the local bowling center,
and they donated staff time and use of lanes
for students to learn how to bowl. Families
were involved as student s practiced and
demonstrated their skills.

Because of this involvement, the students
started to interact more with each other
during the school day. These relationships
were enhanced by the integration of Get
Into It ® in the general education classroom,
which helped students get a better
understanding of the difficulties some of
their peers face on a daily basis, helping the
whole school community be more accepting
and inclusive.

Middle School Example

Students at Southern Middle School worked

together to perform Speci
®lt-s Our '"'Sdhaolt,heTesa hool

and communtty. The play was designed to
raise awareness about the importance of
inclusion in the school and community. Some
of the most po sitive outcomes came through
the students working together. One athlete
buddy was too nervous to speak on stage.
His peer buddy changed her schedule so she
could attend rehearsals with him. The
student crew made cue cards to prompt the
student with his lin es, and his peer buddy
read them as they performed together.

The play helped raise awareness about
inclusion in the school and community.
Students contacted local businesses that
donated ice cream for the cast party, lights
and sound systems, which wereru n by
volunteers. The programs were created by a
parent volunteer and reproduced by the

school -s copy center.

their services to clean the auditorium after
the play. It was a true collaborative effort.

High School Example

Agroup of
advanced placement class began talking one
day about how they did not have the
opportunity to engage with students with
intellectual disabilities in their classes. In
reflecting about this, they realized that their
rigorous cour se load restricted the
opportunities they had to interact with a
diverse group of their peers. As part of a
service -leaming project, students decided to
work with an organization in their

community to open an afterschool center
where students of diverse e thnic, cultural,
socio-economic and ability differences could
gather.

This school-community collaboration
nurtured friendships between students who
might otherwise never have gotten to know
each other and reinforced a positv e
community opinion of students

®l't has completely
school climate and we have seen such a
posttive change in our athletes and
more Iinteraction an

--Teacher Liaison

students in Mr.

Janito

Bingh:
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Priority Actions

To increase opportunties for the school and students to develop quality collaborative partnerships

with community organizations,
Select one priorit y action to focus on this year.

- Engage community groups in the creation of i

consider the following actions.

nclusive schools and communities, making it

possible for students to participate in leadership that addresses social problems.
- Provide meaningful opportunities for students and their families to be involved in activities that
enhance the school community (e.g., service projects, Unified Sports programs, R -word

campaigns for community).
- Initiate mutually beneficial school

-community collaborations that provide opportunities for

students of diverse abiities to engage with members of the broader community.

- Create individual graduation plans to reflect experience
experiences including, but not limited to, internships, apprenticeships, mentoring, co

education and service -learning.

-based, career-oriented learning

-Op
Resources
Ideas for Engaging Famiies
http//inclusiveschools.org/
|l t-s Our School , Too!

http/Avww specialolympics.orghsplaybook -
resources

Special Olympics Young Athletes Activity Guide
http//media.specialolympics.orgfresources/co

mmunity -buidingiyoung -athletesijoung -
athletes -activity -quide/Young -Athletes -
Activity -Guide-English.pdf
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Special Olympics Unified Champion Schools

Unifying Programming Stages of Implementation

Novice

Emerging

Accomplished

Highly Inclusive

The school generally
works in isolation
from the communtty,
though community
partners sometimes
support specific
projects.

School policy inhibits
or prevents students
from leaving school
ground to

participate in
community activities.

The school is
occasionally asked to
assist with events or
projects in the
community.

Students and staff
seek opportunities to
engage community
entities in school
activities.

Students are given
opportunities to
interact with diverse
entities within the

community, reflecting
ethnic, cultural, socio

economic, age and
ability differences.

Students and staff are
trained in

collaborative skils and
are expected to build
meaningful diverse
partnerships with the
community.

Communication and
ongoing interaction
with community
partners is central to
the school.

Students work with
partners to develop
common goals and
implement shared
projects.

The school and
community create and
work toward a shared
vision that supports
and sustains an
inclusive school
climate.

Sudents and staff at
the school maintain
mutually beneficial
relationships with
community entities
that represent a broad
cross-section of the
community.

Participants in school -
community
collaborations
regularly reflecton
their shared goals,
progress and
effectiveness of their
collaborative process.
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Operational Processes

Element 5 : Communication

It may not be intuitive to all that communications must be sent in the way in which the message is
most likely to be received, heard and understood. In order to ensure Special Olympics and Unified
Champion Schools are relevant to both education communities and to youth means an
understanding of the ways in which these key groups communicate among themselves.

If we do not understand the communication methods of our youth, including those with an

intelle ctual disability, we wil never meet the objectives outlined in the other elements.

Communicating with all constituencies using modalities in which they most naturally and frequently
communicate is key. This communication could take place on the web, throu  gh application software
(app), by playing games, on Facebook and Twitter and by utiizing social media. It means
communicating through the publications and vehicles most utiized by educators and administrators.

It means making a conscious efforttoinclud e all

What Does It Mean?

Facebook, Twitter, SchoolTube and other
social networking opportunities are employed
and maximized; school address systems and
group text messages are used to engage
youth; and Universal Design for Learning
(UDL) isused in communications, lessons and
activities to make information accessible to
visual learners. For example, new

tech nologies, games and interactive activities
are critical components of Special Olympics
Get Into It ® service-learning lessons and
teaching/learning online resources.

Attributes of Effective
Communication

1 Mechanisms and systems are in place to
articulate and demonstrate the
characteristics of inclusive schools and the
unique responsibilities of youth, teachers,
administrators and community members.

91 Internal (school) and external (public)
audiences are rgularly informed about
programs that advance inclusive schools,
including stories that highlight student
development, achievement and success.

T When the word
refers to every student in the school,
regardless of ability levelspecial needs,
services or academic placement.

1 School communications are delivered in a

“"student

variety of formats appropriate and
accessible to each student and adult, both in
medium and message, and including social
media where appropriate.

Students share information on inclusive
schools and their impact, using appropriate
social networking strategies.

The school community intentionally shares
and celebrates the skills, practices and
accomplishments of all students and
adults.

The district and school encourage open
communication and transparent

processes.

Lessons, class projects and school activities
are conducted in ways that reach all types
of learners by using music, videos, arts,
interactive activities or teambased
approach.

@t-s making o
w e -

in the ri

inclusivean
step

Teacher Liaison

IS




All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

New Directions Elementary School staff worked
to raise awareness of the importance of creating
an inclusive school by participating in Inclusive
Schools Week. The New Directions

Special Olympics Unified Champion Schools

they asked for posters of the pledge. These
posters became a school fixture.

Cafeteria staff wore their bright orange,
Unified Champion Schools Rally shirts on
Wednesdays throughout the school year to
show support for every student. Students
showed support for othe r youth by being Fans
in the Stands, using social media to get
students to participate as spectators and
cheer teams at events. As students watched
their message spread, they learned valuable
lessons about how to raise awareness by

®Respect for Human Diff eysddf&iecommunic aton strategies

committee faciitated a series of
activities designed to actively engage
students, staff and parents in making
their school more inclusive.

9 Libraryedi a specialists compied a
bibliography of inclusive books to be
shared as read-alouds by parents,
teachers and guest readers.

1 Teachers used the book, A Bad
Case ofStripes: It's OK to Be
Different, to prompt discussions in
their classrooms.

9 Students completed the statement,
"I feel included when...," which were
written on paper strips and hung
around the school for all to see so
that everyone was more deliberate
in providing those inclusive
opportuntties.

9 The Parent Teacher Organization
(PTO) focused on creating an
inclusive school by bringing in
speakers and showing clips from
Including Samuel

Middle School Example

The staff in Youngstown School District
thought visibility was key to promoting social
justice. In every school office and classroom,
the R-word Pledge was displayed on
laminated posters, sending the message that
staff supported students of all abilites an  d
would not allow them to be ridiculed. After
saying the R-word pledge in a student -run
assembly at Youngstown Middle School, many
faculty members and students were so moved
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through visual media and school -wide events.

High School Example

After watching a clip from The Ringerin
which individuals with intellectual disabilities
shared how they are so often plagued by low
expectations, a group of high school
students began a discussion about how this
movie played itself out in their school.

In small groups, students discussed questions
such as: "Why do people label others and
expect that they can't do something?" and
"Why is it important to set your own

stand ards and live up to them?" Together,
they decided that a change needed to be
made in their school to demonstrate the
abiites and contributions of  all students.

The students worked with their guidance
department and were able to make significant
changes in how and where students with
intellectual disabiities were included in their
school. They were able to change the
homeroom structure so that those with
intellectual disabilities would be welcomed
into typical homeroom classes like the other
students so they could hear morning
announcements and begin to build
relationships with other students in the
school. They also fought for seniors with
intellectual disabilities to be able to take
advantage of the career placement
opportunities that the guidance couns elors
organized so that, like their non -disabled
peers, they could explore their own skils and
begin considering employment opportunities.
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Priority Actions

To promote effective communication and the use of inclusive language, consider the f ollowing

actions.

Select one priority action to focus on this year.

- Ensure school staff communicates with family members and community on aspects of
inclusive schools and opportunities for youth and famiy engagement.

- Provide professional development on effective strategies for special and general education
students to frequently interact and communicate, establishing strong social bonds that

benefit all.

- Provide all students opportunities to communicate with peersan  d others within the school

community.

- Ensure that communications are sent in the most appropriate format to engage the

audience.

Resources

Get Into It®
https:/fgetintoit.specialolympics.org/

Movies That Move
http//media.specialolympics.org/soifiesfresour

ces/Schools Youth/2011 -Leaders-Guide pdf

R-word: Spread the Word to End the Word
http/Awww r -word.org/

Unified Champion Schools Social Media Toolkit
httpz//media.specialolympics.org _ /soifiles/fresour

ces/Schools_Youth/Social -Media-Resource-
Toolkit.pdf

® think [student s]
everyone is important, everyone is

different, and that|
beenc hanged by this.

-Teacher Liaison
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Communication Stages of Implementation

Novice

Emerging

Special Olympics Unified Champion Schools

Accomplished

Highly Inclusive

School staff members
are trained in the use
of inclusive language
and generally use
these skills in their
daily communications.

Inclusion and
inclusive language is
rarely used in formal
and informal school
communications.

School School regularly offers
communications assemblies and events
leaders/staff have which focus on

not been trained to inclusion and how to
use inclusive talk about it with
language. peers, parents, and

community members.

School

communications
prioritze certain
students- a
athletic, and service
attributions and
contributions.

School
communications
highlig h t
diverse gifts, talents,
and contributions
rather than a narrow
definition of student
success,
demonstrating the
value placed on all
student s -
individual abilities.

Students are taught to
use inclusive language
in their school and
personal verbal,
written, and social
networking
communication.

There are clear
expectations that all
students and staff use
inclusive language in
their daily
communications,
which is supported by
modeling and
reinforcement.

s t u d ¢ regularly inform

Mechanisms and
systems are in place to

stakeholders of
positve impacts of
inclusiveness.

u

The word/concept of
®student i
intentionally used to

referto all students.

Signs in the schooal
reflect inclusion and
the school s
commitment to
ensuring every

stud ent is valued.

The word inclusion, is
used on the
website and in
presentations given by
school leaders, staff,
and students.




A Franmework for Socially Inclusive Schools

Operational Processes

Element #6: Professional Development

Maximizing current leaders and developing the next generation of leaders is at the core of
Unified Champion Schools. Leadership is not only an opportunity for adults to take
responsibility for themselves and others, but also for youth to be engaged in acti vities that
increase their leadership knowledge and skills.

Unified Champion Schools believes in the importance of providing formal and informal training and
technical assistance to current and future leaders, and above all, to creating and sustaining
corresponding learning communities so that there are consistent,on  -going opportunities to
increase leadership knowledge and skills.

Unified Champion Schools offers leadership and professional development for youth, teachers,

school administrators, natio nal policymakers and education leaders as wellas program staff. One of

the unigue features of the leadership and professional development Unified Champion Schools

provde i s the focus on an individual -s continuous i mpr o

What Does it Look Like?

Professional development, training and skil buiding for students, teachers, staff and school
administrators is at the core of the school-s progra
acknowledged that leader developmentand ongoing profess ional development are essential

components of an inclusive school.

Attributes of Quality Professional Development

1 Regular and frequent opportunities are provided for special and general education teachers to come
together as a professional learning community to increase knowledge and skills supporting
inclusiveness.

1 Ongoing, schoolembedded opportunities argrovided for all schoopersonnel to increase their
competenciesto support inclusive schools.

1 Muiltiple professional development strategies (e.g., simulations, small group conversation, guest
speakers) are employed with students, teachers, administrat@ad community members to ensure
diverse learning opportunities for all.

1 Students are engaged as efacilitators of professional development, sharing strategies they find
most effective to create and sustain inclusive schools.

1 Informational programs alout inclusive schools, inclusive teaching strategies and the range of
student abilities are provided for students and family members.

1 Students are given the skills necessary to function as leaders and members of a civil society.
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All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

Teaching teams at the Juniper Center used a
variety of strategies to increase awareness of
effective instructional strategies for creating
an inclusive classroom. As part of Inclusive
Schools Week, teachers were asked to share
their successful strategies with their

Special Olympics Unified Champion Schools

middle and high school students, both with
and without disabilities, learned how they
could work to make their schools more
inclusive. They learne d (and shared) a variety
of strategies for engaging youth, and
school/district teams developed plans for the
upcoming school year.

High School Example

colleagues during ®Lunch Thefagyly atAlreps Hgh $clgool gegan using

Il nclusive Practices.

T h dhs Gallup/gliton $frgngties Finder and

Strengths Explorer tools to help students and

T Answering the question fauhdentfy theg strengths. Thiswasa
I nclusion?” and shar i n gtrangforpadive grosaessdar the staff and

example of how you have seen inclusive
schools have an impact on a teacher or
student.

9 Presenting an inclusive practice used in
their classroom.

As teachers learned new strategies and tried
them out in their classrooms, they discovered

the rich learning opport unities they were able

to provide for their students through making
their classroom more inclusive.

Middle School Example

As part of the state-s

education for all young adolescents, teams of
teachers and teacher leaders were brought
together for a symposium to share their
experiences in using inclusive practices
throughout their  classrooms and school
activities. The symposium was structured to
provide opportunities for teachers to inform
others' practices, reflect on lessons learned,
and create a hetwork of support.

Over three days, teachers learned from each
other by providing presentations on specific
areas of expertise. Multiple opportunities for
reflection and interaction were included
throughout the symposium to allow teachers
to incorporate new knowledge and skils into
their instructional repertoire. Ongoing
opportunites  to continue the learning were
provided through an online network.

The state sponsored a Youth Summit at which
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students, and the faculty began to view
students from the perspective of what they
can contribute to the community.

Students were giv en the opportunity to
participate in breakout sessions that
addressed their top strengths. During the
breakout sessions they learned how to use
these strengths to develop leadership roles in
their school and community.

Staff members were also working with  their
own strengths, and the superintendent asked
that the staff print their top five strengths on
their name badges. Discussion of personal

f etengths became b pan ¢f staff méetihgs,

and they shared good news and praised
others for their work.

Our kids are very supportive of inclusion
initiatives , and | feel that the sky is the
limit with Unified champion Schools at
our schaool.

-Administrator




A Franmework for Socially Inclusive Schools

Priority Actions

To promote effective communication and the use of inclusive language, consider the following
actions.

Select one priority action to focus on this year.

Design and provide comprehensive professional development opportunities for educators that build
an understanding of the importance of social inclusion and the  skils necessary for success.

Implement quality teaching and learning strategies that effectively engage all students in leadership
roles in the classroom, school an d community (e.g., project -based learning, cooperative learning,
service -leaming, community -based learning).

Resources

GetInto It®
https:/fgetintoit.specialolympics.org/

High Quality Instruction That Transforms: A
Guide to Implementing Qu ality Academic
Service-Learning Wisconsin Department of
Public Instruction, 2010.
http:/dpiwigov/sites/defaultfies/imce/service
-learning/pdfhigh _quality learning_web.pdf
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http://dpi.wi.gov/sites/default/files/imce/service-learning/pdf/high_quality_learning_web.pdf

Special Olympics Unified Champion Schools

Professional Development Stages of Implementation

Novice

Emerging

Accomplished

Highly Inclusive

Basic knowledge
about addressing the
needs of a diverse
student population

is provided to all
staff.

Professional
development is
targeted at distinctly
different audiences
rather than shared
learning
experiences.

Informational
programs are
provided to parents,
students, and staff to
increase
understanding of
diverse student
abilities and inclusive
teaching strategies .

Special and general
education teachers
occasionally
collaborate as
professional learners
within a professional
learning community.

Specffic district
professional
development
opportunities
frequently
incorporate
discussions and skill
buiding in supporting
inclusiveness.

School and community
events are offered to
students and the
broader community to
increase knowledge
and skills that support
inclusive schools.

Collaborations
between special and
general education
teachers are
encouraged to build
competencies in
providing an inclusive
learning environment.

Students, staff, and
families are provided
opportunities to
increase their
competencies to
create and sustain an
inclusive school
environment.

High - quality, ongoing
professional
developmentis
supported through
the use of regular and
frequent professional
learning communities.

Students with and
without disabilities are
engaged as co-
facilitators of
professional
development to share
strategies they find
most effective in
creating and
sustaining an inclusive
school environment.




A Franmework for Socially Inclusive Schools

Operational Processes

Element #7: Continuous Improvement

Unified Champion Schools is a new way of doing business. It focuses on youth as leaders and major
contributors to project design, implementation, evaluation and sustainability. As youth co -Create
projects focused on advocating for youth as change agents, they begin to acquire the knowledge

and skills necessary to b e effective champions of social justice.

Whie adults are much more comfortable creating opportunities for youth in schools and
communities, Unified Champion Schools establishes a set of engagement strategies that reverses
this trend, encouraging student s to lead and sustain projects. This requires a change in adults as well

as students. Adults need to trust students to establish high
facilitate their learning, not control t.

-quality learning opportunities and

Another initiative is the focus on  reflection and continuous improvement. This requires a
commitment to not just collect data or wait to the end to evaluate outcomes, but analyzing data
continuously for improvement. This is a shift from many current school practices, where data is
used to p rovide sanctions or rewards. Reflection requires participants to review activities for

meaning. ®What did we do?
wor k?

®What did we | earn?

Quialiy reflection leads to a focus on continuous improvement, ensuring t hat data leads to
improvement and analysis leads to specffic strategies to enhance anticipated outcomes and

impacts.

What Does it Look Like?

There is review and evaluation of the efficacy of all activities at allle  vels; leaming is incorporated in

real time; there is flexibiity to adapt and reinforce successes
of young people are incorporated at the fast pace with which
adaptation and evolution of programming are ongoing.

Attribu tes of Continuous Improvement

9 School and district leaders make necessary
changes to adapt school climates to
changing needs of student populations.

i Teachers engage in reflective practices and
continuously monitor classroom
management to identfy opportunities for
their classroom to become more inclusive. 1

1 The district provides opportunities for staff
to work collectively across schools to share,
assess and improve inclusive practices. 1

1 Opportunities exist for bringing together
students, families, school and community

and eliminate stumbling blocks; ideas
they are comfortable; and change,

leaders and community members to reflect
on the success of the school.

Instructional strategies and school programs
are consistently reviewed and revised to
ensure inclusieness and effectiveness.

Poalicies ensure accessibility for all students
through instructional effectiveness, school
programs and school climate.

A comprehensive system of evaluation and

ongoing improvement addresses school
effectivenessincluding issues of inclusion

33



All examples are based on responses from our
Program Liaison Survey.

Elementary School Example

When Mountainville School District
consolidated their elementary schools, staff
discovered that their student population

would be far more diverse than it had been in
previous years. One of the significant changes
was the addition of two special education
classrooms.

As the staff and principal explored the
implications of these changes, they remained
committed to creating a school climate that
nurtured the success of all students. During
the summ er before the changes were to take
place, the teachers came together to plan
school-wide activities focused on increasing
awareness of disabilities, buiding inclusive
peer relationships, and developing a sense of
belonging for all students. Grade levelte ams
worked with special education staff to modify
classroom activities to provide successful
learning experiences for all students and
developed class schedules that enabled
special education and general education
teachers to co -teach in order to meet a
broader range of student needs.

Throughout the school year, school staff
reflected on their progress, discussed
challenges, and identified strategies for
improvement. They sought input from
parents, students and the community through
surveys, school events a nd classroom
conversations which engaged students in
creating and sustaining change.

Middle School Example

As part of a class project, students at
Southern Middle School conducteda survey
of students and staff to identify the degree to
which the school was considered to be
inclusive. Through the survey, they
determined that most students felt they were
accepting of others, and yet, over 68% of the
students agreed with the statement, "l often

Special Olympics Unified Champion Schools

with their principal to offer a variety of

activities designed to encourage their peers
to become m ore inclusive. For example, one
month was designated as "Sit With Someone
New" month. Student groups were given
points for invitihng someone outside their
immediate peer group to sit at their table. At
the end of each week, points were tallied, and
an "Inclusive Table" award was given to the
tables that were welcoming toward oth  ers.

At the end of the year, students conducted
their survey again and found a significant
increase in the number of students reporting
they felt accepted, respected and supported
at school.

High School Example

The physical education electve, Chi | dy s
at Liberty High School was designed to teach
high school students how to lead games and
other physical education activites at a local
elementary school. This class improved

through a cooperative exchange of ideas,

which led to a more collaborative work
environment involving the high school

students and students in the self -contained
special education class.

Students in the elective experienced a work
environment which allowed them to

understand and appreciate the differences of
fellow students, as well as adjust lesson plans
to meet various needs. Use of the GetInto It ®
curriculum helped students understand

people with disabilties have the same wants
and dreams as those without disabilities.

After learning how much students at the
elementary school wer e affected by the use
of negative stereotypes and derogatory
words, the high school students realized that
students at the high school would be simiarly
impacted. They expanded their work to their
own school where they worked to spread
awareness school -wide.

Both students and faculty decided to continue
the class and efforts to make their school
more inclusive. They made some gains in
community awareness, but they realized that

feel excluded from act i v icduldimsove. The faculty is commited to

To address these concerns, students worked
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making the efforts more youth driven  and
creative as the work continues.



Priority Actions

Toengage in a process of continuous improvement and promote social inclusion, con  sider the
following activities.

Select one priority action to focus on this year.

Implement a school assessment process to identify the level of inclusiveness, establishing a baseline;
use the results as part of the school improvementp  rocess; and document progress.

Provide professional development to create and implement reflection activities to assist with the
identification of personal streng  ths and collective attributes.

Identify and share effective measures of inclusive schools and disaggregate data, interpret the
results, and improve inclusive practices.

Resources

Connecting Thinking and Action: Ideas for
Service-Learning Reflecton RMC Research, 2004
http/Awww servicelearning.orgfiemanager/do
whnload/132/Reflection%20Guide%20Interne

t1 pdf

Get Into It®
httpsi//getintoit.specialolympics.org/

Sustaining Progress toward Inclusive Schools
http//inclusi _veschools.org/sustaining -progress -
toward -inclusive -schools/

®[ U n iChampiath Schools] has truly made
Leadership for Inclusive Schools an impact, and assisted in changing the
http/inclusiveschools.org/category/resourcesi climate of

eadership -for -inclusive -schools/s/

-Teacher Liaison



http://www.servicelearning.org/filemanager/download/132/Reflection%20Guide%20Interne%20t1.pdf
http://www.servicelearning.org/filemanager/download/132/Reflection%20Guide%20Interne%20t1.pdf
http://www.servicelearning.org/filemanager/download/132/Reflection%20Guide%20Interne%20t1.pdf
https://getintoit.specialolympics.org/
http://inclusiveschools.org/sustaining-progress-toward-inclusive-schools/
http://inclusiveschools.org/sustaining-progress-toward-inclusive-schools/
http://inclusiveschools.org/category/resources/leadership-for-inclusive-schools/ls/
http://inclusiveschools.org/category/resources/leadership-for-inclusive-schools/ls/

